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The Simple View of Reading

3

“The little dog barked at the big cat.”

Thelittledogbarkedat\’

Seeing each letter but not " No meaning associated.

knowing what sounds
these letters represent.

Producing the sounds the ) Recognizing each word,

letters make, but it takes a but not the overall
lot of effort. meaning of the sentence.

The little dog barked
Putting the individual k p Fully grasping the
sounds together easily to meaning of the sentence.

pronounce each word.

The research reported here is funded by awards to the National Center on Improving Literacy from the Office

&Q((/.\A of Elementary and Secondary Education, in partnership with the Office of Special Education Programs (Award
1 — #:5283D160003). The opinions expressed are those of the authors and do not represent views of OESE, OSEP,
National Centeron  OF the U.S. Department of Education. © National Center on Improving Literacy.
Improving Literacy  httpsu/improvingliteracy.org | twitter.com/NClLiteracy | facebook. com/improvingliteracy
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THE SIMPLEVIEW OF READING

Decoding Language fI}
Comprehension

Ability to apply sound
symbol relationships to read

R in
ks Ability to understand spoken ead 9 N
" language Comprehensmn
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Word
Recognition

READING ROPE

Phonological
Awareness .

Decoding @

Sight Recognition @

Skilled Reading

Government of Yukon 5



NECESSARY PROFICIENCIES
FOR WORD LEVEL READING

* Solid foundation in phonological and phonemic
awareness skills

* Decoding: Letter-sound correspondence must be
automatic; letter strings become familiar; sight
words

Government of Yukon




Terminology

Phonological Awareness
Phonemic Awareness

Phonics

Phonemes, Letters, Graphemes

Alphabetic Code (alphabetic principal): The system
of grapheme-phoneme correspondences that link

written words to their pronunciations.

Government of Yukon



PHONOLOGICAL AWARENESS

Phonological Awareness and Phonemic Awareness

Phonological awareness is a broad skill that includes identifying and manipulating units of oral
language - parts such as words, syllables, and on-set rime. Sentences can be broken down
into words, words into syllables, and then into onset-rime. When the word is broken into the
smallest part, or individual sound (phoneme), “phonemic awareness” is used. Phonemic
awareness is a subskill of phonological awareness.

Phonological
Awareness

words in Phonemic

sﬁ“"/“] / N ‘\\
Addition/

Rhyme/

Craared By Heather Satharcred




PHONEMIC AWARENESS

The ability to hear and
manipulate the smallest
components of words
(phonemes/sounds)

v Isolating sounds
v" Blending sounds

v" Segmenting words into
sounds

v" Manipulating sounds

Phonological
Awareness




PHONICS

Refers to letter-sound
relationships

Lessons are both visual and
auditory.

Has to
do with printed/ written lan

guage

P
\ /)
@

PHONEMIC AWARENESS

Has to do with
phonemes/soundsin spoken
language.

Deals with auditory input.
Lessons are primarily auditory.

Government of Yukon



Phonemic Awareness
provides the foundation
on which phonics is built

If a child's phonemic
awareness is lacking,
phonics instruction will
not make much sense.

Government of Yukon I



Terminology

Phonological Awareness
Phonemic Awareness

Phonics

Phonemes, Letters, Graphemes

Alphabetic Code (alphabetic principal):The system
of grapheme-phoneme correspondences that link
written words to their pronunciations.

Government of Yukon



HOW MANY?

#LETTERS? # GRAPHEMES # PHONEMES?




DEVELOPMENT OF PHONOLOGICAL AWARENESS

More Complex
(Narrow T asks)

Dekte &
manipJate

phoreres

Less Complex Segment Initial
(Broad Tasks) & FralSourds

Alliteration:
Initd & Final
Sound Sorts

Waords into

Syllables

Phonological Awareness

—_—F—a

Phonemic Awareness




The Ladder of Reading

( ) Advantaged

35% by a

Learning to read is relatively easy with structured
broad instruction literacy

>, < approach

40 to 50%

Learning to read proficiently requires
code-based explicit, systematic, and
sequential instruction

Structured

— literacy

approach
essential

o °
www.hancyyoung.cd l | | |
© N. Young, 2012 (Updated 2020) |1 I

Reading
Artwork by Dean Stanfon N an Cy YOU n g Spelling

(Lyon, 1998; NRP, 2000; IDA, 2015; Hempenstall, 2016) B.AL M.Ed. wrifing
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ASSESSMENT/SCREENING

Dirsctions: Mork o correct response with o plus sign (+) in the Student Response colurmn,

Mark an incorrect response with a dash () and record the incorrect response.

If th student is unable to give o correct response within 4 seconds, the odministrator can move
anto the naxt sarment word,

You may discontinue th il if there are no correct responses within the first 3 words,

Rhyme Recognition REK2A
Teocher Administrotion Directions: Words thot rhyme hove the same middle and finol sgund. Listen to
these words: low, no. Low and no rhyme.  Now it's your turm. Do these two words rhynne

@ rhyrming words becouss they bath have [if in tham,

Jm(-fij.Can you sa ﬂa_ruf___________

nop.mep L]
. rock, mode
RFE2A
Teacher Adminis ns: Words that rhyme have the same middle and final sound. Listen to these
- sun, fun. %un is a word that rhymes with fun because we hear /in/ as the middle and final scunds
Now it's your tum. | will say a word and you tell me o word thot rhymes with it. Tell me word that rhymes with
e
Note to teocher: Nonsense words are acceptable. If student repeats the ed word, you con prompt by
saying, "Can you give me another rhyming word?
Comectreeponsa | Yes, meand ____rhyma. (be, sea, ha, knee, key, we)
Incomrect responee | | Mo and ____ do not rhyrme. A word that rhyrmeas with me is the word see because
| wa hear [&f in both: fm - &/, [s- 8. Can you say the 2 words back to rmec rmas, see?

I'will sy aword. Can you eay the word back to me and tell me a word that rhymes?

Government of Yukon




ASSESSMENT/SCREENING

[
aul Heggerty
Guidelines for Scoring the Kindergarten Phonemic Awareness Assessment

These azsessmeants were created by Literacy Resources to align to the Heggerty Phonemic
Awaraneass curriculum for Kindergarten ©2015, ©2020. The skills aossessed also align to the
Phonological Awarenass Standards of the Commaon Core State Standards for Kindergarten.
The suggested time frame in which to administer ossessments can be aligned to your school
schedule of quarters or trimasters. Each assassment provides teachers with an opportunity to
identify a students’ area of strength, as well as a space to create a plan for intervention to addrass
specific phonemic awaranass skills.

The information gathered from the assessments is meant to inform the teacher's instruction, as
the Phonemic Awarenass curriculum is implemantad daily within the classroom literocy block. Itis
recommended that students who score within the “Beginning” range for any skill on any future
assassments would receive additional support and intervention, especially if the curriculum is
being implementad in the Tier 1 core curriculum. The Baseline assessment can be used to
determine intarvention neads, but some students bagin school with limited or no exposure to
thiese skills, and most will moke adequate progress through consistent whole group
implamentation of the daily Phonemic Awareness lassons.

Assessment I: Baseline Assessment
Administer at the B he School Year

of tl
Phonemic Awareness Skill Developing Proficient

o rton ozooraet | scomor | 4-5come

Blending Compound Waords &

0 -2 correct 3 - 4 comect 5 - 6 correct
Syllables
soongFna soundain Woras |0~ zcormeet | scomeet | 4-scomot |

okl
ot Wors syt
Sttting Wor & sy

I Blanding & Segrmenting at the Phonerne level is adrministered:

senang monomes ] e [avseomm
I Yy prryey

Sliteracy Resources, LLC. 2004, 2018, 2020 8

Segmenting into Phonemes

Government of Yukon
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Heggerty

Phonemic Awareness Curriculum

R
Phonertis Loarareness:
Thi Seds 0T '.r.-_',-r.‘...'

TR = e e~

English
Preschool

f e ASTAreneEs:
Phonemric PAssaren

T = Tryest NHioed
T sbids THE A

L T, e RO
Ca EEp T S

English
Kindergarten Primary

For use in 1st and 2nd grade classrooms, and to
be used by interventionists and special education
teachers who work with older struggling readers.

Government of Yukon |8



Intensive Individual
Intervention

Targeted Small Group

Instruction

Core Classroom
Instruction

3 Tiers of Support

Government of Yukon



Equipped for Reading Success
~ The Sequence —

General Education:

Kindezgarten 1* Grade 2= Grade

* Developmental Reading [ ]
* Word-Study Techniques [
* Letter-Sound Skills [
* Phonological Awarcness|

* Agcessment |

Struggling Students (general education remediation or special education remediation):
* Developmental Reading [ When ready |

* Phonological Awareness [
* Letter-Sound Skills I
* Word-Study Techniques antil student & a skiled reader

* Assessment BnaT STudent 15 & skiled reader

Government of Yukon




HEGGERTY CURRICULUM

35 weeks of daily lessons focusing on 8 phonemic awareness
skills

Rhyming

Onset Fluency

Blending

|dentifying final or medial sounds
Segmenting

Adding Phonemes

Deleting Phonemes

Substituting phonemes

Letter Name & Letter Sound recognition

Language Awareness

Government of Yukon 21



SCOPE & SEQUENCE - PRE-K

Scope & Sequence

Phonemic Awareness - Pre-Kindergarten Curriculum

Weak

1]2[afals]a[7e]ofaw]1]1z

13 ] 14 [as]as ez sl oo o] zaaa]aafaa]as]26] 27

A EIEEN RN E:

Bhyming

Ehyme Repettion

Bhyme Recognition

Ehyme Production

Ot Flueney

Isolate the initial Cansarart

or Vawel

kzolate Consonant

Generate wards with
same wsek

Cateporization:
Is the onset same ar different?

Blemitmg

Compourd Words

Sylables

Orzet-
Eime

Sy
Coda

Compsaursd
Wiards

Blending Two Phonemes

Blending Three Phonemes

Final or Medial
Soands

Final Saund

Mired Skills

Hepmenlmg

Compourd Words

Sylables

Segmenting Two Phanemes

Sepmenting Thres Phonemes

Adkling

Compourd Wards

Sylables

Adding Two Fhonemes Together

Addirg Ons=t to Rime

Deleting

Compourd Words

Sylables

Initial Phoneme

Deleting Onset From Two Fhonems Words

Deleting Onses fram Rime

Subsitubing

Substituting Gnset of
Two-Fhoneme
Wiards

Substituting Orset of Three-Phaneme Wards

Lener Maming

Singing of the ARC's

e ARC mards every ather day

Singing of the ABC's
e ABC cards every day

Iritroduce Letter Mames & Sourds

Langusage
Awareness

Repeating sentences from nursery frymes and separating into individual spoken wards.

D 2070 Liveracy Resoeroes, LLC
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SCOPE & SEQUENCE - KINDERGARTEN

Phonemic Awareness - Kindergarten Curriculum
Scope & Sequence

week]l 1] 23]l a]s]6 g JaoJar] 12 JasJaafas] 16 Jar] 28 [1e]eo] 21] 22 25| 26|27 2 [zo]sn] 31 32 ] 3a] 3a] 3=

— ] Rbsme . = Plisedd
Rhyrning ih-pn: Abymic Hecognition iem:n“ an Shyme Praductian : Riyme Production fibyyme Aecognition Ahvyme Praductian s;u-;_

Consanants & 'E E Mired |inital phonemne| Review of
[

Oingpt
b I

Fluserty Cansanants Fansanants & Shart Mowels Long Viowels = Blends:| with blends All Exkills
wn

Tuag
Blending Compaound Wiords Eyllzbles Orset - Hime | Phonemne Thres Phoneme Words Fowr ormare Phoneme Worcs
‘Wiards
Final ar Medial Sound \edial Sound 33

Medial Feal Soand
[short wormeds] {long vowels)
- £3

Phomeme Logatian

Tw

Segmenting | Compaund Words Syllzbles Three Phaneme Words Fouwr or mare Pronemie Wores

Fhonerne
Wigrds

Worgs to Make :
Initial Phomemes Firal Phoremes.

Adting Campaunid Words s

Deleting Compound Wands Syllables Initial Phomemes bzl Fharemes

Final
bttt i Initial Phane W |
Substituting| Compaund Winds Syllabiles itial Praanemes Phonemes hnls

Letter Corsanam L Blend = Review al All Cansanang Digraphs,
, erds |
Digragins Wowels, and Blends

Naming

Jl:l'“""'!""““-ﬂ'” Repeating sentences and Courting Wards Repeating sentences fram nursery thyrmes and separating inte indwidual spoken words
M ETIESY

C 20 Lierscy Resources, LLC
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SCOPE & SEQUENCE - PRIMARY

Phonemic Awareness - Primary Curriculum
Scope & Sequence
7le] g wafs]as] 7] 12 Taa R R 32 | 33 | 39
Rhyme
E_ e Recogniticon & ki Recognition
= Fvgrrt Prosduction with malti-
& syllabic words

L
(=4}

Week 1] 2 ]a]a

Rhyene
Resognitian

Rlsgrre
Recagnition

F.1'|II'III'G Fagngniticen

Eg| e 2
£ £

Frogducbson

Production
Prod i ticn

F 1
Cnset Cosnanants & Viswsls eSS Corsanant Blends, Digraphs, Corsonants, 3 Vel
Fluemncy Woweds & Digraphs

-
oot nallied
Vol

Zard3
Sylakles ' = STy Digraghs
WONs

Pdlwea

3-5 phaneme words with
1
- Syllables

Cornpoursd
miwed voweel sounds

Whorcs

Elending R Blends

wanne

% Blenids

Final & | Final & Final
Medial Medial: syllabies
scrungs. A, 6,

Fireal er
Miedial Fral sournds

Sounds

Final &
Medial

Cearnpourd 35 planhaims wonds with
imiwesd wowel sounds

Segmenting Word Sylakles | Onien-Rine Dégraphs Syllables

L Lescation

1 phoresne | Phaneme | 4 phonese

2ned lerer af

Compourd
_I:I Sylables Final Fhonem=s & Sime Corsanant
Woros Bleng

Initiad
Phorsme

|

Adding

- 4 2rudl letver al —
Deleting w:ru:: Syllables Final Phonemes & Rime Corsonant e

Pt
Bl i

Preoinemee | PhsomseTe
P | Pharme

Commpoursd

Wi SyPables Inttial Phomemies Final Phomemes Woranels
4

af blend | Syilable | Slable

Pirepreeee: |Fieomeeme | BRomeme
Fmal

Himes

Substituting

Letter Alphabet Rrview, mdluding 1he Conded ] Blersd & Digraphs R-gontralled vowel B Advanced Vowek;
i Teacher's Cholce for Seview
Haming maiiple sounds for some hethers Long & Snort vowels W, AW, OU, TW, 04, 0, OO

Larg = Aepeating senkences; Counting | Nursery
' P " ) - Teacher can create additional senfences IF stucents still need practice with this skl
Fowareness witrids Rhyrrias

& 2020 Litcrasy Besowrces, LLC
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ALIGNMENT WITH ENGLISH LANGUAGE ARTS CURRICULAR CONTENT?

K Content Learning Standards (essential topics and
knowledge)
Students are expected to know the following
phonemic and phonofogical awareness skills

Alignment to Phonemic Awareness: The Skills They Need to Help them Succeed — K

Phonological Awaraness

Hear amd create rhyming words

‘Weekly Lessons that meet Content Learning Standards:

« Rhyme recognition: Weeks 3-6, 11, 18, 23, 25-29, 34, 35
¢« Riyme production: Weeks 7-8, 11-24, 30-35

« Reciting Mursery rhymes: Weeks 9-33

Hear syllables as chunks in spoken words

Weekly Lessons that meat Content Learning Standards:

« Blend syllables into spoken words; counting syllables: Weeks 5-8. 25
+« Segment syllables into spoken words: Waeeks 5-8, 25

« Add and Delete syllables from words: Weeks 5-8

Segment the flow of speech into separate words

‘Weekly Lessons that meet Content Learning Standards:

#« Breaking a sentence into separate, spoken words & repeating a sentence: Weeks 1-8
« Counting the number of words in a sentences: Weeks 1-8

« Clapping words in a sentence: Weeks 1-8

Phonemic Awareness

Orally blend phonemes into words

‘Weekly Lessons that meet Content Learning Standards:
#« Blend onsets and rimes in spoken words: Weeks 11-2
« Blend phonemes into words: Weeks 13-35.

Segment spoken words into phonemes

‘Weekly Lessons that meet Content Learning Standards:

* Segment cnsets and rimes in spoken words: Weeks 11-2
« Segment words into phonemes: Weelks 13-35.

Concept of Print

Association of letters and sounds; recognize mast
letter scund matches

Weekly Lessons that meat Content Learning Standards:
«  Weeks 1-35 include a Letter Maming component to help students develop automaticity
with letter names and sounds, including consenant digraphs and consenant blends.




LESSON PLAN — SAMPLE (1/3

Phonemic Awareness Training Lesson Plan for Week 1

Skills Monday Tuesday Wednesday Thursday

Friday

Rhyme Repetition hop, mop yum, gum duck, truck low, slow fun, run big, pig bright, light free, bee
Teacher says the word pairs. Students ran, fan red, bed tall, wall play, stay nice, price tan, fan sweet, treat hill, will
repeat the word pairs. Focus: Students | wet, jet go, no hot, pot hide, ride |broom,room deep, keep |new,two rude; dude
begin to hear and say thyming words. mad, dad fake, snake | flat, hat blue, glue | glad, sad more, four COW, now sat, that
mouse, house zip, lip seemn, queen pick, chick |loud, crowd my, by part, smart play, may

wish, dish
night, sight
small, ball
late, grate
neck, deck

shop, stop
bug, mug
goose, moose
same, name
read, need

Onset Fluency jump ivd seat /s/ pretty /p/ name /n/
Teacher says the word. Students repeat | fall /i z00 /z/ very v/ joyful 1/
the word and isolate the onset (beginning | quick few/ puppy /p/ happy /h/ queen Tew/
sound). funny 1 wish fwil cup ks really fx/
Ex. T: funny S: funny /f/ gum g/ /b/ made /m/ yellow y/

desk
last
keep
window
guitar

fd/
v

T/
fw/
fg/

Blending Words The teacher provides modeling for this| mi midday cow - boy cowboy gold - fish goldfish
Teacher says the two words with a pause |new skill and the students repeat. cupcake flash - light flashlight mail - man mailman
between them. Students repeat the two | T in - side, inside S: in - side, inside sandbox play - ground  playground |in-side inside
words with a pause, and then say the out - side outside i earring snow - ball snowball air - plane airplane
compound word, pan - cake pancake fireplace | tooth - paste  toothpaste | wild - life wildlife
Tuesday-Friday rain - bow rainbow i haircut week - end weekend down - stairs  downstairs
Ex. T:in-side S:in - side, inside birth - day birthday i sidewalk rain - coat raincoat Snow - man snowman
card - board cardboard toothbrush | butter - fly butterfly drive - way driveway
fire - man fireman blacktop door - bell doorbell sun - burn sunburn
tea - pot teapot i into every - thing everything police - man policeman

news - paper
spot - light
pop - corn
up - stairs
back - pack
ear - ache
basket - ball
jelly - fish
light - house
earth - quake

newspaper
spotlight
popcorn
upstairs
backpack
earache
basketball
jellyfish
lighthouse
earthquake

Blending hand motion: Teacher's right-hand is the first word, left hand is the second word. Teacher and stud use each hand to show the words and clap the compound word together. Students mirror the teacher.

Isolating Final Sounds joB /b/ yes /s/ smiLe n/ boaT s
Teacher says the word. Students repeat | heaD fd/ raT 't/ gaMe /m/ eGG g/
the word and isolate the final sound. liFe Vil giVe T/ TulN n/ parK Tk/
Ex. T:life S:liFe /ff buG /q/ buZZ /z/ stoP /p/ caGe /i
paGe fi/ looK /k/ claSs /s/ rooM /m/

liVe
siZe
criB
staGe
muD

/2!
/b/
it
/d/

punCH iT ouT hand motion: The teacher models punCH iT ouT using his or her left hand. Slide your forearm across your body when saying the first part of the word and punch straight up into the air when saying the final sound.

Kindergarten - Week 1 (page 1 of 3) © 2020 Literacy Resources, LLC
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Skills

LESSON PLAN — SAMPLE (2/3)

Monday

Phonemic Awareness Training Lesson Plan for Week 1

Tuesday

Wednesday

Thursday

Friday

Segmenting Words

Teacher says the compound word.
Students repeat the word and
segment it into two words.
Tuesday-Friday

Ex. T:inside S: inside, in - side

The teacher provides modeling for this
new skill and the students repeat.

T: teapot, tea - pot - St teapot, tea - pot
cowboy cow - boy
flashlight flash - light
playground play - ground
snowball snow - ball
toothpaste tooth - paste
weekend week - end
raincoat rain - coat

goldfish
mailman
inside
airplane
wildlife
downstairs
sSnowman
driveway
sunburn
policeman

gold - fish
mail - man
in - side

air - plane
wild - life
down - stairs
Snow - man
drive - way
sun - burn
police - man

newspaper
spotlight
popcorn
upstairs
backpack
earache
basketball
jellyfish
lighthouse
earthquake

spot - light
pop - corn
up - stairs
back - pack
ear - ache
basket - ball
jelly - fish
light - house

news - paper

earth - quake

out - side
pan - cake
rain - bow
birth - day
card - board
fire - man
tea - pot
butter - fly
door - bell
every - thing

outside
pancake
rainbow
birthday
cardboard
fireman
teapot
butterfly
doorbell
everything

midday
cupcake
sandbox
earring
fireplace
haireut
sidewalk

mid - day
cup - cake
sand - box
ear - ring
fire - place
hair - cut
side - walk
tooth - brush
black - top
in-to

blacktop
into

Segmenting hand motion: Students place hands together with palms up to show the compound word. They then take apart the word using each hand.

Adding Words

Teacher says the word. Students
repeat the word. Teacher says, "Add
/*/ at the end and the word 187"
Tuesday-Friday

Ex. T:snow S:snow T:Add
/ball/ at the end and the word is?

S: snowball

The teacher provides modeling for this
new skill and the students repeat.
T: Tea, add pot at the end and the word
is teapot. 8: Tea, add pot at the end and
the word is teapot.
/suit/  snowsuit
/ball/ snowball
/Mlake/ snowflake
/man/ snowman

Adding to the end:
Add Response
fone/ . someone
/how/  somehow
/thing/ something
/where/ somewhere
/time/ sometime

Adding to the end:

Add Response
fache/  headache
/phones/ headphones
Might/  headlight
/band/ headband
/stand/" headstand

Adding to the end:
Add Response
fone/  anyone
/how/  anyhow
/thing/ anything
/where/ anywhere
/way/  anyway

Adding to the end:
Add
/room/
/house/
/thing/
/ground/
/time/

Response
playroom
playhouse
plaything
playground
playtime

Adding hand motion: Teacher holds right palm out in front to show the first word. Add the

d word with your left

hand and lightly elap hands together for the whole word.

Deleting Words

Teacher says the word. Students
repeat the word. Teacher says,
"Without /*/, what's left is7"
Tuesday-Friday

Ex. T: anyway S:anyway

T: Without fany/, what's left is?
S:way

The teacher provides modeling for this
new skill and the students repeat.

T: teapot, without tea what's left is pot
8: teapot, without tea what's left is pot

headache /head/ ache
headphones /head/ phones
headlight /head/ light
headband /head/ band

Deleting from the beginning:
Word Without
anyway Jany/
anyone  /any/
anything /any/
anywhere /any/
anyhow  /any/

Response
way
one
thing
where
how

Deleting from the beginning:
Word Without
playtime /play/
playhouse /play/
playground /play/
plaything  /play/
playroom  /play/

Response
time
house
ground
thing
room

Deleting from the beginning:
Word Without
snowsuit /snow/
snowball /snow/
snowflake /snow/
snowman /snow/
snowstorm /snow/

Response
suit
ball
flake
man
storm

Deleting from the beginning:
‘Word Without
somehow  /some/
someone  /some/
something /some/
sometime /some/
somewhere /some/

Response
how
one
thing
time
where

Deleting hand motion: Hold 2 open palms in front of yow. Teacher's right hand is the first word, left hand is the second word. Pull the hand away which represents the word being deleted, and show what word remains with the other hand.

Kindergarten - Week 1 (page 2 of 3)

i© 2020 Literacy Resourees, LLC
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LESSON PLAN — SAMPLE (3/3)

Phonemic Awareness Training Lesson Plan for Week 1

Skills

Monday

Tuesday

Wednesday

Thursday

Friday

Substituting Words

Teacher says the word. Students
repeat the word. Teacher says,
"Change /*/ to /*/ and the word is?"
Tuesday-Friday

Ex. T:anyone S:anyone

T: Change /one/ to /thing/ and the
word is? S: anything

The teacher provides modeling for this
new skill and the students repeat.

T: anyone, change one to way and the
word is anyway S: anyone, change
one to way and the word is anyway
anyhow
anyone
anything
anywhere
anyway

fone/  anyone
/thing/ anything
/where/ anywhere
fway/  anyway
/how/  anyhow

Word Change to  Response
playtime  /house/ playhouse
playhouse /thing/ plaything
plaything /ground/ playground
playground /room/ playroom
playroom /time/  playtime

Word

snowsuit
snowball
snowflake /man/
snowman /storm/
snowstorm /suit/

Change to
/ball/
/flake/

Response
snowball
snowflake
snowman
snowstorm
snowsuit

Word Change to
somehow  /fone/
someone  /thing/
something /time/
sometime = /where/
somewhere /how/

Response
someone
something
sometime
somewhere
somehow

Word Change to Response
headache /phones/ headphones
headphones /light/  headlight
headlight /band/ headband
headband /stand/ headstand
headstand /ache/  headache

Substituting hand motion: Teacher h
lightly pound your fists together when

you say the new word.

olds 2 closed fists, touching at the thumbs, out in front to show the whole word. Right fist is the first word, left fist is the

second word. Pull the fist away that represents the word being substituted, and

Letter Naming

Teacher holds up flashcards one at a
time in alphabetical order. The
students and teacher say cach letter's
name and sound.

Card Pack: Letters A - Z
Show the flashcards and say,
"Letter is ;
Sound is A

Card Pack: Letters A -Z
1. Letter names only
2. Sounds only
(for speed and accuracy)
Show only lower case letters, if possible.

Card Pack: Letters A~ Z
Show the flasheards and say,
"Letter is :
Sound is A

Card Pack: Letters A - Z
L. Letter names only
2. Sounds only
(for speed and accuracy)
Show only upper case letters, if possible.

Card Pack: Letters A - Z
Show the flashcards and say,
"Letter is :
Sound is M

Language Awareness
Teacher says the sentence with
expression. Students repeat the
sentence with the same expression.
Teacher and students say the sentence
a second time and clap each word to
count the number of words in the
sentence. Students say the number of
words.

‘ I love school!

School is fun!

I raise my hand.

I can sit still.

Books are fun to read.
T'love to play!

Will you be my friend?
I like you!

I have friends at school.
The sky is blue.

I share with my friends.
I try hard at school!

My eyes help me leamn.
This school is great!
Do you like books?

I love to read books!

&)
4
&)
®
&)
Q)]
4
(5)

I am glad to see you.
Will you play with me?
My school is cool!

I love my class!

I use my ears to learn.
Do you raise your hand?
I like to share.

I use kind words.

I wash my hands.
lam a good kid!
Are you a good kid?
I can count.

)
(5)
(5)
(3)
(3)
)
)
)

I can read.

I can write words.
Boy, I am smart!
What a great day!

I do my best work.

I use my nice words.

I will try my best.

I like my class!

We are cool kids!

May I sit here?

I know how to be good.

I like to learn new things.
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HEGGERTY.ORG

Lesson demonstration with classroom:

Heggerty Phonemic Awareness - YouTube
channel:

Hand motion videos

Full lessons (2 weeks, M-F)
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https://www.youtube.com/watch?v=5Cbx8HWbj7w
https://www.youtube.com/c/HeggertyPhonemicAwareness/

* Systematic and explicit
* Scope & sequence provided

Routine & Consistency

with daily lesson plans
Reduces attention and

behavioural difficulties

Cothy Thormne © wuw everyday people cornoons.com

UNTIL TM
BORED,
THEN I LOVE

EXCITEMENT.
T LOVE UNTIL T'M
ROUTINE, OVERWHELNMED,
THEN I LOVE

ﬁ ROUTINE,

4

\
A
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Teaching Phonological Awareness & Phonics

Type of Learning
Opportunity

Explicit/Systematic
Teaching (e.g., Heggerty)

Incidental Teaching
(e.g., new vocabulary,
lining-up, attendance)

Distributed Practice

Amount of Time per
Activity

6-12 minutes

AND

3-10 seconds

Number of Times per
Day

|-2

Many ‘teachable’ moments
(no planning!)
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READING ROPE

Skilled Reading

Phonological
Word Awareness ®
Recognition

Decoding @

Sight Recognition @
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TAKE AWAY? QUESTIONS?
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